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Abstract 
There are many people in Poland at present, who are interested in the Turkish language. There are professionals who 
are interested in Turkish culture, politics, and literature. The need to know a foreign language is a must and a fact that 
is inevitable. The teaching of Turkish in Poland is recognised by such institutes as the University of Warsaw, the 
Jagiellonian University in Cracow, and the Adam Mickiewicz University in Poznan. Recently, private tutoring has 
become more and more common. This is a study of the views of Turkish language instructors who have been working 
in Poland for many years and, who are experienced in the teaching of Turkish. 
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1. Introduction 
This paper will discuss that the knowledge and the teaching of the Turkish language began in the second 
half of the 15th century when Poland and Turkey began to have closer relationships. In accordance with 
the transmission of the Polish chronicler Gall Anonim in 1414, King W adys aw Jagie o sent his envoys 
Skarbek z Gory and Gregorz Ormianin on a diplomatic mission. With the development of bilateral 
political relationships, came military and commercial relationships between the two countries. These 
were realised through letters or notes in the oriental language - namely the Turkish language - both in 
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spoken and written forms. This was an important instrument in the relationship between Poland and the 
Ottoman Empire. 
 
1.1 Background of Turkish Language Teaching in Poland 
 
Armenian Kipchaks, who spoke a Turkish dialect, were employed by the Poles in the translation of 
documents and treaties. According to an article written by Jan Reychman (1930) in the beginning, it was 
not difficult to find people that could perform the function of interpreters; after all, Turks and Tartars 
were in constant contact with Poles, and often there were many who were in Tartar or Turkish captivity. It 
was not unusual for there to be knowledge of an oriental language. Often Polish diplomats such as Proski, 
in Istanbul, or  Salomon, an Armenian who was used by King Sobieski for many diplomatic 
missions in the Orient, spoke several languages. 
 
In the seventeenth century two Poles- Francisz -1698) and Adam 
Both enjoyed excellent 
reputations, but this changed over time as they became less and less trusted. As mentioned, interpreters 
were usually Armenians. At the same time, diplomacy began to play a larger role in Europe, and 
ambassadors, translators, particularly those in oriental languages, had to consist of people who were 
educated at the highest level and who could be trusted. In the meantime, it became clear that Poland, 
compared to other European countries, had remained backward in the learning and teaching of oriental 
 
 
A dragoman was an interpreter, translator and official guide between Turkish, Arabic, and Persian-
speaking countries and polities of the Middle East and European embassies, consulates, vice-consulates 
and trading posts. A dragoman had to have knowledge of Arabic, Turkish, and European languages for 
their consulates e.g., France had already, in 1699, founded the in Istanbul. 
Similar schools also existed in Russia and Austria. In Poland, this training took place in a more casual 
form, where the royal translator trained young translators in oriental languages. 
 
The Crown Law Office was aware of the imperfections of outsourced translations and the related dangers. 
The situation began to change thanks in part to Stanislaw August. Among his many projects in education, 
he managed to realise the founding of the Polish "Jeunes des 
seeking to create a well prepared team of translators, who knew in the first place, the language of the 
consulate and the ruling elite (Reychman, 1930). To realise this project the Polish king, in association 
with the Czartoryski family, commissioned Tomasz Aleksandrowicz to restore the prestige of Polish 
politics (It was felt there was a lack of solid Polish diplomatic relations with Turkey). The School of 
Oriental Sciences which was founded in 1766 by Zygmunt Everhardt, had as its main goal the training of 
young people to serve their homeland in the required languages. It therefore had to provide Polish people 
who could speak: Turkish, Persian, and Arabic, so that these people would have positions as dragomans, 
consuls, or officers in the Turkish Department of Foreign Affairs. These students had to be trained 
specifically in writing official languages, such as Italian and French.  
 
When Poland disappeared off the world map at the end of the 18th century, the oriental school in Istanbul 
also disappeared in 1795 (Smolenski, 1877). Everhardt, therefore, had to find teachers of languages in 
Turkish, Persian and Arabic. They were to have a monthly salary of four piastres. The Turkish language 
was to be taught for 2 - 3 hours a day, and if students did not understand something, the dragoman was to 
serve as a translator. Due to the strictly practical purpose of learning, the students had to acquire a foreign 
affairs office. The evidence showed, however, that there was still a failure in the school system, and/or a 
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lack of a programme in the schools. Did the students have to practise as translators at the offices or with 
commercial agents in the Orient? Did they have to be Poles, who were foreigners to the Orient? In view 
of such dilemmas a project to regulate the School of Oriental Languages was created by Piotr Potocki. 
This tackled such issues as the number of students, subjects taught, and supervision etc. According to this 
project, the oriental school would educate those who would later work 1) as interpreters abroad, 2) in the 
offices of Oriental affairs, 3  trade" i.e., as consuls or commercial agents in the orient. The number 
of pupils was to be six Europeans, living 
in the Orient. They had to learn Turkish, Persian, and Arabic; whereas Poles had to learn French and 
Italian and Europeans had to learn Polish. Moreover, they had to learn about Turkey and Poland, with 
particular emphasis on economic as well as history, geography, and constitutional affairs. The emphasis 
was to be laid on training students in the "official style" so that they could be employed in the office of 
the embassy. The head of each school was to be Chancellor of the Embassy, who was managing the 
Polish archives. This was to be a gentleman who was to be well mannered and well informed about Polish 
relations. He would act well even when there were deficiencies in Polish politics and would manage the 
school effectively at a proper level for Polish diplomatic and consular service in the Orient.  
 
1.2 The turn of the eighteenth and nineteenth century fashion for Orientalism: 
 
The fashion continued. In the science of oriental languages and the Turkish language Prince Adam 
Kazimierz Czartoryski was very advanced. Czartoryski adopted oriental glossaries. These works indicate 
 contain a lot of linguistic preparations for those times. It contained 
words of oriental origin, mainly borrowed through the Turkish language. For the prince, Orientalism was 
not based on a strong scientific basis. While it is not known to what extent Czartoryski had a command of 
the Turkish language, one can get an idea of how he managed to learn the concepts of the language, 
grammar and vocabulary. He learned Turkish grammar from Heldermann. Notes in the margins of the 
book give the opportunity to investigate the teaching of the Turkish language at the Polish court in the 
Prince Czartoryski to overcome the grammatical difficulties of the Turkish language. This Turkish 
grammar textbook was, for so many years, one of the most popular in the teaching of Turkish. It was 
published in Istanbul in 1730. It was one of the first prints by  and the first printing in Turkey 
in Latin fonts. The basis of its message was the practical language of conversation. He laid emphasis on 
the phrases, expressions, words, partly on phonetic spelling and the spelling of Oriental Arabic with a 
translation into French, Polish or Latin. The interviews conducted by Prince Adam Czartoryski, are quite 
superficial - in everyday language, without a deeper knowledge of the language. The opportunity to 
deepen knowledge of the language, the use of correct phrases, especially in terms of the written language 
came from literary contact with the diplomat, orientalist Reviczky (Reychman, 1958). 
 
1.3. The Turkish Language in the 19th Century 
 
In the former Republic of Poland, there was no scientific centre and that is why Oriental Studies could not 
develop. Lectures were first conducted in 1818 at the Warsaw University Faculty of Theology; and since 
1819 at the Hebrew department of Oriental languages, as well as within the Faculty of Theology. Russian 
repression in 1831 undermined the modest beginning of the Polish Oriental School Period (1862-1869) 
and brought no improvement in this field, nor did it did not contribute to the development of Oriental 
studies. The general history of the department relates to the well-known orientalist Jozef Kowalewski. 
(1801-1878). When the University of Warsaw (1915), was renewed, there was no immediate activity of 
Oriental studies. The seeds of oriental studies at the universities were in Lviv and Cracow. The Orientalist 
staffs were not as expected. 
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1.4. The Turkish Language in the 20th Century 
 
After 123 year of slavery and having become independent, Poland renewed her love of the Orient. The 
In the years 1931-
1932 the staff and materials shaped gradually, first as a special section in a separate field of study and 
then as a single Faculty of Humanities. This task was realised by Indologist Stanislaw Schayer who 
created the Institute of Oriental Studies at Warsaw University within the Faculty of Humanities. The head 
 senior assistant to Dr. Ananiasz Zajaczkowski, a Turkish 
language teacher who left the department and served until his appointment as an Assistant Professor, 
qualified in 1933 with philology of Turkic peoples. The next decisive steps were taken in 1933. The 
departments of Sinology, Egyptology, and the Turkish Studies as well as Arabic and Persian philologies 
were created and taken over by Ananiasz Zajaczkowski as an acting chair of these departments. The first 
graduates of the institute obtained their doctoral degrees in the year 1935/36. The Oriental School of 
Istanbul was founded in 1928. With a characteristic of having a loose association as in a kind of a club or 
federation of associations and as a gathering of people who knew the Orient, rather than the residence of 
scientific studies related to various strands of the Foreign Ministry, Ministry of Industry and Trade, or 
with the General Staff, launched their Oriental language courses. These were conducted at the outset with 
very little competent construction. In 1931 the management of these courses were taken over by associate 
Professor Olgierd Gorka, who transformed it into a study, conducted in the manner of a university. After 
the Oriental studies were started, there was duality, which attracted the dispersion and duplication of the 
department. In 1938 the Oriental school was adjusted and its language courses were assigned to the newly 
established School of Living Oriental languages. The students of the institute were able to take part in 
four hour courses as well as the two hour course which they took in any language that was appropriate to 
them. The concept of the school did not help the students pass their exams, and studies were interrupted 
by the outbreak of World War II. In the period after World War II, Polish Oriental studies, including 
Turkology expanded with several new research and educational centres, which had not existed before the 
war, such as the Oriental Institute of the Polish Academy of Sciences. One could also add the Institute of 
Oriental Studies at the University of Warsaw, which, although continued in its pre-war building, in 1945 
began to work almost from scratch. This trend continued until 1964, with academic staff numbers 
significantly raised, research issues extended when interest shifted to the present. There has been much 
expansion and revival of relations with Turkey, with foreign research centres, scientists, etc. Numbers of 
lecturing staff whether permanently or temporarily employed expanded. They were encouraged to create 
new teaching methods that could help develop fully-fledged graduates. Efforts were made to enable 
graduates to stay in Turkey. The concern over of a lack of textbooks and scripts was remedied by printing 
them. Such documents and materials were prepared by Associate Prof. Jozef  Bielawski and Dr. St. 
-Rymkiewicz. Besides that, training and fellowship travels strengthened contacts with 
foreign Turkology centres.  During 1948-1950, the Polish Institute of International Affairs established the 
Language Studies Issues Institute thanks to the effort of Oriental studies in the University of Warsaw. 
 
2. The Problems in the Teaching of Turkish as a Foreign Language in Poland and Suggestions 
The new methodological principles and new directions of research interest in modern times have been 
reflected both in linguistics and in the history of literature and the teaching of Turkish. The opinions 
obtained from long-term, experienced lecturers of Turkish language in private and state institutions and 
their analysis must take into account a number of factors, namely, the Turkish language can not rely on 
the exclusive knowledge of either spoken language or official language, as the differences between the 
two are quite substantial: just as there is a difference between proficiency in oral and written language, 
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perhaps there is also a difference in writing as well as understanding the language and, between its 
understanding and ability to translate the text and to refer to the underlying textual messages. 
 
The quality of textbooks offered to learners is another problem in the teaching of Turkish as a foreign 
language. There are not as many textbooks in Turkish as there are in English. Inadequacy of textbooks on 
the market is a serious problem. A good foreign language course book is expected to cover all the four 
skills as well as the teaching of grammar, vocabulary, and pragmatics. With a great majority of the 
Turkish course books they lack these features. The transition for example, between the texts, and 
exercises needs to be from easy, to more difficult.  
 
The teacher of Turkish needs to have a good command of both languages and a good knowledge of 
grammar, and syntax and other aspects that are required to teach a foreign language. S/he should  be able 
to see similarities and differences between the two languages, and s/he should not be exposed to any 
breakdown in her/his linguistic competence with regard to linguistic gender. Actually this is one of the 
cases, which makes the teaching of Turkish as a foreign language as the two languages are not so similar 
in terms of postpositions, idioms, honorifics, agglutination, pronunciation, spelling. Many other aspects 
differ to a great extent. 
 
3.  Conclusion 
 
Except for the theory, there should be practical science, there should be authentic conversation; the 
student and the teacher should make efforts and pay attention to the selection of a variety of topics. If 
possible students should take more active part in the life of the Turkish community, to get to know about 
their customs and habits used in everyday life. Knowledge of the culture and mentality of a society will 
greatly facilitate assimilation into the Turkish language and culture by the student. The use of the media 
and other different teaching methods, should take into account the intellectual capacity of members of the 
group or individual students.  
 
The teacher should not forget that foreign language teaching involves an interdisciplinary field 
(Karababa, 2009) that is why s/he needs to plan her/his teaching, application, and assessment and define 
the items which have to do with linguistics, educational sciences and, at the next stage, search for 
solutions to problems s/he has encountered. S/he should be ready to do some remedial teaching when 
needed. 
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